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A SUMMARY OF THE EVALUATION
FOR PROJECT APELANTE
. WIBLIAM H. TAFT HIGH. SCHOOL
., " 1980~ 1981

AT e
, S L. ;

This program, in its first year of funding, provided instruc-
tion in E,S.L. and Spanish 1anquaqe skills as well as bilinqual instruc~
tion in science, mathematics, and’social studies to approximately 225
students of limited Enqlish proficiency in grade$ nine through twelve,

The target population represgpted 15 national backgrounds and varied in
educational preparedness, socioeconomic status, and 1ength of re51dency
in the United States.

/
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The stated program phiiosophy was to expedite the acquisition -
of English through native- and second- language instruction. The practice-
;. of this bilingual approach varied according to each ‘individual student's |
needs, resulting in highly diversified student prdgrams. Mainstreaming
decisions were guided by teachers' recommendations, student's pecformance ¢
1n c]ass and an tests, and student or parental request,
P ", The instrumental goal of the proJect was to deve]op a compre-
.. hensive bilingual course of study f%rssecondary education, to be‘im- I
" plemented by instructional and support service personnel trained i the”"
"areas of spe¢ialization-required: by the target population.”” Further,.it «
,aimed at progressive]y increasing parent@ involvement, the percentage
"of students graduating, and the percentage of students continuipg their
education at a post -secondary level or becoming gainfu]]y emp]oyed

* “Title VII funds supported administrative and support services
staff including two educational assistants. “A11 instructional services
and. paraprofessional assistance were provided by tax levy and Titledd -«
personnel, Supportive service$ to program students consisted of personal’

. and” academic guidance, hame visits, and <areer counseling. Development
activities for staff members included enrollment 4n college courses,
regularly scheduled department meetings and workshops, visits to other
programs and resolrce centers, and attendance at conferences and symposia
on bilinqual educatfon. - Parents of participating students were; involved °
through a Parent Advisory Committee, the adult, education proqran, and.

. participation in program and school-wide activ1ties. . .

e Al

- Students were assessed in English 1anguage deve]opment (Criterion
-Referenced EMY1ish Syntax Test): growth in their mastery of Spanish DR
{Interamerican Series Prueba de Lectura); mathematics; social stddies, and o
science (teacher-made tests); and attendance (school and program records)

Quantitative anaiysis of student “achigvement indicates that .

a

-=Program students met the criterion level of one objective
(:;astered for each month of instruction in E.S.L. except fort
a small group of non-Title I students,. functioning on the"
advanced level (III)r and tested on]y in the sprinq, who

£ &
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., - failed to reach the criterion but came very ‘close. Some of
, e these had mastered almost all the objectives, at pre-test; Lok
~as a result, they could not demonstrate much growth, ’
; -=In Shanish.reading,‘al1 grades pemonstréted’statistica]]y and
. . educatiqna]]y §jgn1f1cant gains,
S ' ~ r

.
. 3 .
. --SEventy-eight percent of the-37 program stldents enrolled in”
« T ' " mainstream mathematics courses in the fall term passed g
-\ . . teacher-made -final examinations in ‘those ¢ourses, 1In spring,
. ' the oyerall pass rate was 54 percent., . -, ¢ s

. . , . . . ) 4 -
_’ *.+ * ==In bilingual mathematics classes, the overall rates of passing " -
, R ,*. Were 67 percemd in'both fall and spring. Many more students.
RS : “. - were enrolled in bilingualk classes., - . ™ ' ™ -

SR --In\tgé fall, seventy-thr;é percent of the fifteen program .
- - //4£ students enrolled in mainstream science tourses ‘passed the "
. ©f . . final examinations in thdse coufses. In.spring, 58.percent
(or 11 of 19 students) passed their final eéxams. The numbers - '
- reponted are too small to be interpreted yér{ reliably, - -
| S : , ¢ ¢ ’ N . e
, . --Inh science courses tonducted in Spanjish the overall pass‘rate
‘ - was 85 percent in the fall\and 71 percent in the spring.

”»
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R ) ~=-In mainstream social-studies courses, program studenfs achieved . ...

' . passing rates of 54 percent in the fall and 66 percentin the '

’ S N spring. Only smalt numbers of students were enrolled “in these. .

T classes., =~ . ' : ’

’ ¢ . . - - , .

{ : ;:;:\boc%a1 studies courses conducted in Spanish, the overa]? &1~
. T ' fall pass rate was 78 perecent}| while it-was 76 percent in.

e . . sprjing. ’ T

<
. *~ - =-The*overall attendance rate of program students exceeded. the
.- - ..~ average school-wide rate by a highly significant margin, ' -
oL , ' ) Y ' .
.k;: R , " . The following recommendations are aimed at improvingvéhe overall
S . ?éfectiveness of the.program. . e P
bl‘f' M:'“' . . T i O ' ‘ % -
ey " =-A review of the instruction.provided in the content areas with
e gg_:mphésis on the formation of a glearer language-use policy,

.
. ©

e deveTopment of a program of. remedial assistance ‘for:bilingual

: . . students, not highly proficient in’English, who wish to take '
S & . ¥ _ - advanced-academic-coMrses,. and the incorporation of students®

B . - native cultures into the social studies curriqu]um. .7

. ' . ‘ . .

--An agsessment of teachers' traiming needs to be followed ‘by L

. the appropriate in-service training wdrkshops, teacher observa- Ay

tion and feedback, and college .course Work related-to bi- s

* a Tdhgualism, ethnjcity, <lass, and culturé in educationm,

A

- e . he . .
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, ==Exploring ail pgssible resources ayailable for counseling -
% including municipal, state am¥ federally-funded service
~ : ,ﬁﬂan1¢S as well as bublic and private’'colleges. .

--The—acqu@étioﬁ of Sganiéh hathematick'texts at varied.1evé1s'\
of complexity to satisfy the broad spectrum of. students' .
- ability.: ’ o -

e
~ ..

'--An increase in efforts to bolster.parental attendance at
. . program activities and to involve them.more in their adwisory

-* function in program direction. -

<

y
! et
:
LA roma e Mo
A R )




SRR
MP)

-

P

A}
RO
-
-
»
-
4
'
-
1
.
.

!
|
|
|
|
<.
/)

, .

B A
¥
2
.
-1
~
«
-
-
N
.
.
L3
]
-

: E ' SR o TABLE OF CONTENTS )
! i . ) a ;o ; . coL
. . : ‘ g L-\ v . '- PAGE - !
A " Introduction ' : NN S U B
PR Lo o ’ oo -
- e I. Context ' ' R L | A
~ ‘ “(" ) Site Characteristics - = . b ’, -3
SR . ” i Stu‘de‘r?t‘xCh_ar'a_qterist-ics L . R .
} ' "I11. Program Description L R
; p " -, - 'Program Phﬁosophy ' - ’ o 11 v‘ .

: . _Organization and Personnel . =~ =~ ¢ - . T —
C 4 - * » Funding. s o, _ . 15 . .
N : . Goa]s and Objectives LS . . ' * - 17

(Y

IV, Instructional Component 3 . 19, Co
. (4% -
o o d St.udent Placement Programming, and Mainstreaming 19 . ¢
o " rnstructional Offerings ' 7 20- ‘

y - . . .

-4 .
Vo NOn-Instructional Component e N 25 - .
-Currjaculum and Material;i - ‘ :
e Supportive Services : ",; ; -or 25 - T
-+ * Staff _Devélopment ’ . L\
Paren_ta] and Commmunity Involvement

" General- Indicators of Student Self-Concept

: ‘ . ¢
NI, Fi nd‘i ngs K ', - . i - T34
VII. Conc]usions' and Recommendations y; . 51
. “ > ~ "
- 14
. . ‘ ‘ . -
kb ) N . . B {' o
4 ‘ 4
U . Cu W
r <t . .
. * ot * ¢ * v .
) .. «/\ . . ) 4.
: * . * . v A s .
}‘ . M s ® ‘- ° N h
. " ! R O
* . l } ’ \\ ’ ~ -t »
. PR Y s . . 4 PR 4 !
o # ’ ﬁ'z;\:L = © > . . v ’
. _ K Lo .o 7 : ~
- . .
c ' e . 7 . - - ’ ~ '. -
’ - % e L -» - .
: . . . .7 AT
. -al « » * - »
PSR B «u - « b . & B

ag m:w',.s%fw v ol




. o
LIST OF CHARTS AND TABLES )
' / C > 8 . : . L . S
o . ~ ’ '4 N ‘ . [y v i - . “ . . PAGE . -
' Chart 1. Proje ct Adelante organ1zat1on within Taft High -
———— e - Schc — 13
h Y ¢ R
R . . - .
' . Table 1. Home language of students in the school., '’ 6
- ) TJable 2;~.Nunber and:peréentaqe of students by -sex and qrade. ‘\7 .
Table 3. Number and percentage of sfudents hf country of . ' M
. ' origin, - ) 8
. o ‘Table .4, Number of students by aqe and grade, . 9
. SN Tahle; 5. Program staff character1st1cs professional and
o - : paraprofessional staffs. - 15 . v
= ) ) ' ‘ . ' . : /’ "
. . Table 6. Funding of the instructional, components. + . 16
. . ’ o . L . R \
~ Table’ 7. Funding of the non-instructional- components, - ° 17
) . N ‘o -~ . . -
‘k\ ‘ . . Table 8. Instruction in Eng]ish as a second language. ’ 20
‘. .Table’ 9. Bilingual instruction in content areas. . a1
) o Table'lo. ‘Ma1nstream classes in wh1ch program students . . . . o
.o . , are enrolled. . ) 23
;_/ Table 11, Staff development activities.in school. - . 28
N Table 12, staff dWelopment activities outside schopl. ~ 1 29.
) T ~ Table 13. -University courses attended by staff.h : ’ I 30
y Table 14, Staff characterwstics professwonal staff supported :_' "
. . by non-Title VII funds. . 31 .
@ . ‘s
a - 1 4 *
, Table 15. Pdst-hiqh school p1ans of tWe]fth-qrade students. 33
) . Table 16. 'Performance of *students tested on the Cr1terion ‘
i a0 Referenced Enqlish Syntax Test' (E.S.L. .o
N : Spani‘h-Spe‘Eﬁng students, fall). .« . . 38
’ Table 17. Results of the Criterion Referenced English §yntax ’
‘ . . - Jest (E.S.L. TitTe'I Spanish-speaking students,
— . ‘ . ' ¢ 3 iaii). N \ . . ! 39

. - [ ‘ - . .
- - . . .
K3 v - > =
L - L /
B PACTY - ) ‘ ‘ .

« . R Ao LT ~ . .

3 " & " .
o A Fuiext provid c - . - . . .
sg0 g .

g . P . N *

- .- s - . N




Table 18.

\ LIST OF CHARTS AND TABLES
{continued) ~

Performance of students tested on the Criterion -

v o Referenced—English Syntdx Test (E.S.L. Title I

Table 19.
Tabte 20.

Tab]e-?l.
\

Table 22,
\

© Table 23,

Table 24.

Tep]é 25.

_ "Table 26.

.‘Tabﬁeﬁ27.

Table 28..

Spanish-speaking students, spring).

Results of the Ciriterion Referenced Enq]ish Syntax
Test (E.S.L. T1tle I Spanish-=speaking students,

spring). -

ﬁesu]ts of the Criterion Referenced English Syntax
Test (E.S.L, nonsT¥itle I Spanish-speaking students, .
spr?ng, Level ILI)., ™= ’ 42

Nat1ve language reading achievement for Spanmish-" -
speaking students. R 43
Number and percent of students‘passing teacher-made
examinations in mqthematics (courses conducted in
English).

Number and percent of students passing teacher-made
examinations frvdnathematfcs (courses conducted in’
Spanish).

* - . -
Number and percent of students passinq teacher-made
examinations in science (courses conducted in *
Eng]ish) -

Number and percent ot students passtnq teacher-made
examinations -in science (courses conducted in
Spanish)

Numbep "and percent of students Passing teacher;made
Saminations in social studies (courses, conducted in'
English), . 48

examina¥ions in social stiidies (courses conducted 1n

Spani

Numbe;z:)d percent of. studgpts passing teacher-made
)

- < N 49

SiQnificanS‘ of .the diffe{;nce between’ attendance
percentagd®®of program students and the attendance . »
percentage of the school, . 50

«




. projects. Program teacher§ and paraprofessionals were-trained throuqh

, PROJECT ADELANTE
WILLIAM H, TAFT HIGH SCHOOL

N
.o | ’ . ) .(;
, 240 East 172nd Street ’Room’zsa. \’ -
Bronx, New York 10468 K L L .
Year o Operation; B 1980-198T First year of fundinq d <;;
'Terget Language: : Spanish . ’
ﬁpmber'of Students: 225 T
Principal: . Mrs. Lorraine Monroe P A
broject Director:: Mr. Dana S." Fishkin , . ; j BTN
\ v INigOpUCTION.. ’ e
. . CN ‘ .

Project Adelante was funded for fiscal year. J980-81 as a new
. A .
grant-under the provision of the Elementary and Secondary Education Act
- Title VII. .This funding period completes the first of a three-year

v

cycle for wnich the program was originally approved Project Adelante:

. is a basic bi]ingua] Secondary education program operating within an’}/ ’

\i

organizationa] unit of Wiliiam He Iaft High School. The proJect,gffe ed

>
bi]ingual 1nstructiona1 and supportive services to 225 Hispanicﬁstudents .
of 1imited Eng]ish proficiency (LEP)Cin qrades 9 throuqh 12.~~Whe -,

k] “A

proiect director and ‘assistant engaged jn staff development a tiv1t1es

o

primari1y by attendinq lectures, c6nferences, .and workshops, as we]l as

by visiting regiona] resource centers and other bi]inquai high school

)%

' ‘)’
in-service workshops, departmenta1 meetings, and co]lege courses. »

Parents and community were involved in the proiect by means of a Pareat/

Student Advisory Board, "open. house" and sociocuﬁ ura]\\ct1v1ties, and
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a project neusletter. .New York City Board of Edugat1on curriculum was

adopted for instruction. ‘A b1l1ngual project- developed curr1cul&m was

used for 1nstrucfion in algebra, and an American culture curr1culum is

- i %

“now“in the process of development. : ' o

. - - v
. .
' . ———— B

.

‘" The purposes of this report are',.
. --to describe proJect context, components, part1c1pants, and
ctiv1t1es~ “(

[

achievement and attendance,

no M

--to report on students’

--to anelyze and 1nterpret program and.student ach1evement

data;

--to make recommendations for program improvement,
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o ' : . 1. CONTEXT : -
"SITE CHARACTERISTICS C S

’ . K . " .

v Project Ade]ante as housed in the William H Taft +hrqh Schooll -
i . building lgcated in the central part of the Bronx. The SThooll wmt:nmmty
N . — %Wtudents hve, is largely res1dent1a1 ‘low-'mnone,, and

- ‘

-

partly commercial (a sma‘ll-busmess sectlon). Dumng :the last decatie,

- the area has undergone . a progresswe dechne 1n env1ronmenta‘l anﬂ _' e
housing qua]ity, as the'problems of the South Bronx have extented fimto
this v1c1n1ty. 0n1y w1}thin the past year have constructmn and renmmsatiion
wor;(ed some improvement in the area, yn’th the as..sbistanc_e ot Tatearal ‘
funds. .. e - . ’,‘ .

The éthmc conp051t10n of the area. is rough1y halt tbﬂaxik

" American and ha]f Hi span1c. 0f the Hispanics, approx‘tmate‘ly EﬁD peToent

-~

are Puerto R1can 30 percent are Dom1mcan° and 10 percent are fFrom Canttral
. and South America and the Caritbean. "The popu]atnbn is charg:‘ﬁtre-rnmﬂ thy
those prob]ems which typically afflict poor unban areas oF 'larnue ciitftiies -

in the Northeast, such as h1qh rates o( unenplovment we‘l'fam diemnm
e b
menta] and phys1ca1 111nesses, drug traffic, crime; 2 and 'tranmenny Tiihee

DS population 1s h1gh]y mobﬂe for reasons_which mc]ude- the Fires witmcdh

destroy many bu11d1ngs in the area each year; ‘travel to and 'fmomtﬁim

0

country of or1q1n and the search for a better place to.Tive. !

The soc1oeconom1c cond1t1ons of the community are cgenefaﬂny

« ’

associated with soc1opsycho1og1ca1 conditions mamfested by program

students. Staff members report. that the low value n1mced on sphopollimy
' .and work by the famﬂy affects students'’ attendance and drnp-muft gcas: =W

. "r\\ 1'.
| ™ Comnumty agencies have provided career-omentatwn Services; *tumevar,,

R it may be that the asp1 rations and expectat1ons of this population are
¥ ” . - \

‘ | o .'3-'12' /

e
O
-
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"consistent with the objective sqcial and ecénqmic;@ealify which they
experience. .
- . Program students generally speak Spanish at home, in the
ngighborhbod's small bu;ihésses, 6n the sch061 grounds,_iq the school

halls and classrooms. English is uSed for 1nstructiona1'purpose§ and
&

+_ for speaking with Taft students (who are predominantly black American)

‘!and mainstream faculty, who speak English only. The mixture of Spanish -
and Eng]ish (code-syitchinq) is the form of language which the evaluator
‘heard most frequ?ntﬁy in school surround{ngs.

Staff members noted that -ethnic identity among participants is
strong, RarticularTy a@éng the national ‘groups who have immigrated more
Qpcéntly.‘ Attendance at school events by students and‘pareﬁté has been
"highest when the ;ctivity is ethnicé]]ylrelatéd and is'particu]a; to‘a

_national group. .There was ﬁg report of conflict among the national or
ethnic §roups represented in fhe_communit; o; the school.

vIt is 1nterést1n§ to,note that students' qooy physical appear-
ance (dress‘and~grooming) and their réspectful behavior toward authority

figures have been features high1ighted'by staff. - These characteristics

are probably related to their éfﬁnocu]tu[al backaroundsﬂ ,

PN
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" " II. STUDENT CHARACTERISTICS

2

Eligibility for participation in the program-is primarily

deterﬁiqed by the students' scores on the New York City Lanquage Assessh

ment Battery (LAB). A score under the 21st percentile on’the English
’ paet and a higher score on the Spanish 1s.used as an indicator of -
}'eli ibility. Other entry ériteria.inc1ude: referﬁais‘by feeder schools;
results ef interviews with program staff; and referrals by teachers from. )
the English as a second language (E.S.L.) program. The program also €n-
rolls new arrivals to the country who have settled in the vicinity.
Therefore, all students‘ere LEP to varying degrees. h

Table 1 i]]ustrates the number of students, the perceetage of
enrollment, and the percentage LEP ac;ord{ng to home {anguaggg‘used for
the school. Students whose home language is Enq]ish who have Qgﬁn classi-
fied in Table 1 as LEP are eligible for remed1a1 Eng11sh 1nstruction.

As can be seen in Table 1, the majority of the English dom1nant
Taft students (most of whom speak no other lanquage) experience academic
‘d‘fficu]ties and perform below grade level on standardiz€d'tests of reading
and mathemat1cs.' In response to their prob]ems, remedial level %ourses

=

‘are offered in all subject areas at Taft High School,

-
- £y

. e




" In many high, schoo]s, g1r1s outnumber boys, as they do at Taft.

. | S T
v s’ v)
- ., 4 ®
N I .
Table 1. Home language of students in the school.
- ) " NO, OF % TOTAL.
LANGUAGE _ - STUDENTS ° *j ENROLLMENT % LEP
- ‘|English 1,237 ~ ' 52.5% 80%
+ |Spanish 1,096.- . 46.5% 80%. .
Other L . N 1% 80% . '

.English is the home language of 52.5 percent of the school
population,. who are mostly black American. Most of these
experience academic dffficulties.

.Spanish 1s~the home language of 46,5 percent of the school

population, who are H1spanic. . '
.Eighty percent of the Spanish and other cateqor1es/i§/ETa§s1f1ed
LEP . iy

1y

. . . H o . .
Because there may be:selective-personal and environmental pres-
- * 1
sures on students in urban communities, the composition of the student )
body may vary from school to schoo] and qrade to grade within a school.

This

‘ 'd1spar1ty may be due to a number of factors which affect boys and. girls

differentia]ly, 1hc1uding difficu]ties of traVel to and from schoo]

"peer and parentalnpressures to 1eave schoo] for emp1oyment or marriage.

@;kThe sex distr1bution _of program students is 38 percent male

and 62 peréent.%emale (compared with 43 percent ma]e and 57 percent fema1e
X

for the school as. a whole)
L s

program students hy qrade and sex.- Al11 bilingual program students are
Hispanic, and Sgpnish_is the language used at home. Approximately 90

percent were'born ouitside the United States. ,

~/

Table 2 presents the distribution of bilinqual

!
!

-J




v

he 4
! . ~ - .
. Table 2. Number and neccgntaqe of program . \
o . . B students by sex and grade. (N=221) - <
R ® e c
o ) - SEX ‘
. ) MALE FEMALE TOTAL ~ PERCENT -OF
. .| GRADE- N %2 IN %2 |N % | PROGRAM POPULATION
9 28  33%-| 57. 67% |8 1003 |~ 38%
10 30 449 | 39 - 56% | 69  100% . 31%
. ] .
11 - |19 ~ 41% | 27 59% | 46  100% 21%
12 . 7 332 |14 679 | 21 100% 10%
TOTAL | 84 38 (137 62% [221 *100% | ©  100%

a ’

.The student population decreases as the gradg level 1ncreases from
> . 38 percent in the ninth grade to 10 percent in the twelfth grade.

oy

.In all grades, the percentage of female studentsggs higher than
the percentaqe of male students. ' -

4

. . Table 3.indicates the nug!ber and percentage of students from each country .

v {
’ of origin, % ,

V)




// Tabie 3. yumber and percentage of program’’

B

“

/ ' \‘ students by.country of oFigin.

2

COUNTRY NUMBER  * | ' PERCENT

Puerto Rico' 98, -
.Dominican Republic 76 g
. *United States ° - 21
" Ecuador .
Nicaragua
. Colombia
|~ - Honduras
T . E1 Salvador « !
- 7 Cuba -
' Venezuela
. Costa Rica .
. Guatemala ° '
.Panama 1
Martinique .
Mexico - s
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.The highest percentage of. students (43.5 perCent) was born
in Puerto Rico.*

( o
.

«The second highest percentage (33.7 percent) was born in the
Dominican Repub]ic. .

.The'third highest percentage (9.3 percent) was born in the
United States, most of Puerto Rican parents.

N .

.Most of%¢hg remaining students were born in Central Amerijca.

.Percentages reflect trends in ethnic composition of the community,, o
in which the Dominican and Centra1 American population is increasing.

Because so many of the Taft bi]ingua1 students are immigrants,
their educational histories may.vary considerabiy, as the discussion of
student characteristics has indicated. ivany have suffered interrupt®d

-schooiing; or;tbecause of a lack"of educational opportunities in their
/countries of origin, have received fewer'years of Education than théir
grade 1eve1 would ind/cate. Bi]ingua1 program students are repd'ted by

/

age and grade in Table 4

| T .
"‘;’ .: "‘l "’8- 1? )

-
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N .  Table 4, \Number.of students by age and grade.* (N=221) “‘
. ! ' T S i . RN
’ v / : & R
' AGE GRADE 9 " GRADE .10 GRADE 11. GRADE 12 |. TOTAL - &
: 14 6
N 4 .
15 23 ’
16 59
Y | 64
. 7
18 44
19 .1 "6 9 -3 .19
= . + . . " I /
P 20 . o 6 6
' TOTAL 85 69 " '46 21 N 221
« % of overage . ‘
a students ' 71% 7% 54% _ 43y 65%

4 ’

;Shaded boxes indicate the expected age range for each grade.’

]

.65 percent of ‘the. program studeﬁ%sygre overage-for their grade.

. .The percentages of overade students are highee in the ninth and
- tenth grades than in the upper grade 1evels.

¢ *

~ e e

. As Tab1e‘§ indicateﬁﬁ tﬁe-fac% that so many students are over-

- -~ [ I . N
age may have implications For interpreting student outcomes and setting

stérdards for expected rate} of growth. These'arg students whd ha&e

o -‘missed a yéar or'more of school, whose gradé p]acement may reflect their
t ) \ . . 3 . s .
. ) / age more than their prior educational preparation. A%,a result they may

ﬁave a lack d? cognitive development in thefr'ﬁative language whicﬁ must
be addressed as it has implications for their ability to acquire oral

and 11teracy skills in Eng]ish

- - ~

~In their’native_]anguage students, range from fungtiona]]y
i111terate (approximatety 15, or 7 percenbf;AQhrough one to two Yyears
’ L4

below grade level, to above grade level. Approximately 20 students (10
_ percent) may be said to be on drade level, and seven students (three

i s . .
. 2 . ~

-9- . .
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\
percent) |above grade level, While students'

\
range of proficiency in
. English i

narrower, more perform at grade.level. Their need to use °

English o\tside of 5cnool.is minimal, Only a few who are more advanced
\ .

in English tend to integrate socia]]y with black American students, o)
. most socia\ize in Spanish on]y. . T )
According to program administrators and teachers, stUdents )

manifest a great interest 1n their “everyday situations"; they show motiva-

tion to partake in activities and’ in general "feel more aiive" than

students in ot er programs and schools, Some of these have been mai

streamed to "motivated" official classes rather than to régu]ar classes.

While few Taft bi]inéuai students demonstrate critical academic need,

~most have high or moderate need According to the tami]y assistant who

. _has worked c]ose]y with the students, {hey have aivery high need for

L]

" schogl personnel "who.care," : .

In qenera], stabi]ity of fami]y 11fe, and parents' ncome and

education in their countries of- oridin are said to account in 1arqe

measure for differences in students ,needs and abi]ities. .However, no

generalizations could be made about groups according teo country of - .

origin because of the heterogeneity within each group, Most students -

N
nmeed 1mprovement in the content areas, study habits, and Enq]ish have a

£l

rather p051tive se]f-concept have- positive feelinqs toward the program; .
[} b 3 -

and have.a strong sense of ethnic identity._'a. B

L]
¢
i

b

L4

-~

Seiected on the basis of attendance, students in "motivatgd officia]

classes may receive additional attention from quidance personnei and '
other services. -
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g N ITI. PROGRAM.DESCRIPTION

The stated program phi]osophy is to expedite the acqﬂisxtian

of‘Eng]ish through native- and second Tbnguage instruction. Practice of

) this bi]ingua] ‘approach varies according to individual casess with the

antecedents were an E.S.L. proqram and a feu courses‘bffered bilinqually -

. and vice versa.

. culture as they are being prepared to function and Eompete in an

v

-~

1east proficient in English receiving the most jnstruction ingSpanish
Mainstreaming detisions also vary according to individual

students.

3

.in the program by choice_and have been prepared to take the Schoiastic

.

Achievement Test. (SAT). Mainstreaming phj]osophy is agreed upon by all

parties invo]ved with the only difference existing in tﬁe interpretations
of program administrators as to how soon the transition shou]d take

place. The schoo] principa1 feeis that it shoutd occur as sdon as

A\l

possib]e, according to teachers judqments, for it is they who know best

-

when the student is ready. The principal also feels that jt is the °

program's purpase "o maintain the vitality of the students' first

e
-

speaking society."f
Participants (particu]ar]y New York- bErn Puerto Rican students)

and parents are amenable to mainstreaming early and their decisions are

Some students who are eligible for mainstreaming have remained -

sngiish—‘

honored.

ORGANIZATION AND PERSONNEL

‘e

(SR

. -

<

Its

The program has been.in operation during 1980-81 only.

in order to compiy with 1oca1 and federaI requirements for LEP students.

Courses in E.S.L. were first offered by the Enq]ish department and 1ater

o
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- by the foreign lanquage department’, Both the present,project director.

" and his.assistant had been invo]ved with-LEP students before the project*

fbegan. It was through thejr .efforts that funhinp'for a fu]]'bilinqual _

program was souqht and obtained ooy . . /ﬁ

Presently the program functions under the supervision of the

~ ¢
>

assistaht principal for foreign 1anguages who oversees matters related&-

0. curricu]um and instruction,.and supervises staff members. The*
P

director has-respons1b111ty for the administration of all facets'of the

>

. program,.inc]uding instruction, training; and fiscal matters. He works
not only with the assistant principal for foreign 1anguaqes, but aiso
.with the assistant principa1s for administratTon, guidance, science,
mathematics, and social -studies. Informally, he reports directlisto the
principa1 but.does not take part in "cabinet“ meetinqs unless mattea
— - immediately concerning -the-program- appear~on the aqenda. Chart l‘ﬁocates

+_ the project within the school's organization. o i,

v The assistant”director aids the director in general adminis-
. . P . . 7

tration; as well as in the selection and acquisition of ‘curriculum and

- L . rd

materials, staff development, and supportive services., Théy work, in

effect, as,a team of co-directors. Both hold M.A, degrees in areas of .°

education related to program needs,'and are certified in educationaﬂ
A e "
.administration. Both are certified teachers of high school Spanish in

\

the New York City schoo] system-and have extens1ve experience serv1ng

biiingual _populations, While neither is Hispanic in origin, both are

K bi}inguai (Spanise/English) . > .. Co

The reSource teacher is responsible for the coordination of all

testing and student.activities. She organizes meetings with parents and

. 4 e
_asTists in teacher-student relations. Additionally, she helps the

-,
b Io"

Y .
B i 12" ’ ! ’
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assistant'director in curriculum development. She-is present]y'working

toward a master's degree in education, -is certified to teach Spanish in .
e

) high schoo] by the New York City school system, has,extensive experience

| servingdai]ingua] students, is Hispanic, and is a native speaker of

Spanish. The-latter charaaferistic, the resource teacher fee]s, h\s

-contributed. greatly to the effectivenéss of her work with students and

~

parents, . . ' .

~ + " Two educational assistants aid teachers and provide supportive

- ”~ \

services to students, A“biiinguai secretary is rESponsibie"for office

management, bookkeeping, and typing. A11 three are currently enro]]éd

LY

in professiona] del;]opment programs working toward bachelor's degrees.

A1l have experience work;ng with biiingua] popu]ations and are pative
- /,. ) j
speakers of Spanish : —

X . .

The family assistant-works c]o$e1y with the schoo] s guidance

<o

counselors and maintains frequent communication wrth/the/students

famiiieg - She makes contact by telephone and home v1s1ts. She works,

closely with‘the students and often functions as a c0unseior, responding‘
/

to students need for advice fromxsomeone ‘within ‘the pfogram. She holds

a‘high schoo] diploma, has experience as an educational counselor of
&
Hispanic studentss and is a native speaker of Spanish,
‘Table™ presents program staff characteri\tics for professiona]

and paraprofessionai staffs appointed 'to work full-time" for the program.




Table 5. Program staff charaé@eristics:‘

~

ﬁﬁofessional and paraprofessional staff, i "

. . . \.
YEARS OF ° YEARS OF YEARS OF

EDUCATION CERVIFI- LICENSE EXPERIENCE: EXPERIENCE EXPERIENCE |.
FUNCTION(S) (DEGRE}E CATION ~ HELD (MONOLINGUAL)(BILINGUAL) (E.S.L.)

Digector % B.A. Spanish NYC * Spanish DHS = = 12 8
' M.A. E.S.L. NYS ‘E.S.L. DHS.

. MS/PD Ed.Admin, o Y

ol A ~N
Assistant . B.A. Spanish * . Spanish DHS  --
Director MAT Spanish  NYC Ancillary BL DHS,

. PD Ed. Admn, NYS Soc.. Studies

Resource B.A. Spanish NYC Spanish-DHS  «-
‘Teacher ' NYS : :

u

Secretary Secretarial, NYC*  T.P.D; Sec. 3
. HiS. . - Bilingual
; / . RE

’

Educational  High “School.
‘Assistant -
4 . .
Educational High School
. Assistah;

Family High School

Assistant ‘

lfk’ Al >
The program has three.professiona] dnd four peraprofessional staff .
members appointad to their functions full-time since the program began
in September, ,198Q, . '

’ -

JA1T staff memberQ hold degrees certificates, and/or Ticenses necessary

" for their functions, and have experience servihg bi]inqua] populations.
.

ATl staff members are bi]ingua] (Sﬂanish/EanTShj, one professional

and four paraprofeSsionals are Hispanic,

-
>

- FVNDINGV T T

The project combines three sources Sfifundinq? Title VII and

Title I of the E.S.E.A., and tax-levy funds. Tax-levy funds support the

, \ . . . .
positions of ell-but two teachers. Those two pé!&tions are supported

-by Title I, in addition to two ‘paraprofessional positions. Title VII .
9 ]
-15-
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supports administrative and support services staff, including one
director, one assistant director, one resource teacher, one secnetary,
one family assqstént, and two educationdl assistants. Tables & ahtl 7.

list the numbér of personnei and functions funded by differant souroes.
. )

- The allocation-of funds according to funi:'tjﬁns is {im agresment
P . ' J ‘ .

s
-

with the requirements of funding/:}d fiscal (New York'City Board of"

—

Education) agents.

by

~ € ) &

3

N
Q:'-_- ) . ’ 7L .

*

* Table 6. Funding of the instructional components.

. FUNDING NUMBER OF PERSONNEL:
* . SOURCE(S) - _TEACHERS =~ PARES
N v [

. ) . , ] .
E.S.L. Title I-P(S.E.N. 2

Reagt (End.) - Tax Levy

Native Language ~ Tax'Levy .

{Mathematics Tax Levy - , ¢ 2 Thithe WIT |
- ’ ’ paras Sharet
— by three
- subject aress
Science Tax Levy ' : .

|Social Studies® . Tax Levy

~




~

Table 7.

.Funding of the non-insttuctional, components.'

~

FUNDING SOURCE(S)  PERSONNELT —NO: &TL

-

- N

|Administration &
Superv¥ on', . g

Curricu]uma
Deveio:rent
Supportive
Services
Sstaff
Devielopment

Parental -and
Comgunity .Involvement

LY

Title VII
. Title VII

> - Title VII

Title VII

Title VII

1 Director -
1 Assistant Director

1 Resource Teacher
1 Secretary
-1 Family Assistant
2 Educational Assistants

1 Assistant Director
(cited above) + .

-1 Family Assistant .
(cited above)

GOALS AND OBJECTIVES

14

. specia]ization required by the target popu]ation.

The ultimate goal of the project.is to ihprove tne academic .
performance of a totai.of 225 Hispanic LEP student’s fon:eacﬁ yearnof a
three-year period, _ Its éﬁ%trunentai goal is to develop a-comprehensive
bilingual course of study %or secondary'education, to be imp]enented by
instructiona] and support service personnel trained in the areas of .
Further, it aims at

progre531ve1y increasing parenta] invo]vement the percentage of students

graduating (wtth a dip]oma), and the percentage of students continuing DU

their education at'a post-secondary 1eve1 or becoming gainfully employed.

{
Specifica]]y, the program evaluation*co ers the following
objectives for the 1980,period:

/
4

l.. to improve achievement in English proficiency as indicated by the

mastery of at least one-objective per month of treatment on. the
Critefion Referenced E~91ish Syntax Test (CREST);
DR LV . '

.2

* .
. 5 b7 ,
CAVI - N ' . ”
;
4 ;&




A

2, to increase reading achievement in Spanish as indicaped by a statis- ¥
. t
tically significant £©< = .05) difference hetween pre- and post-test
_ scores on the Cooperative Interamerican Series Prueba de Lectura;
— . e -~
3. to increase content-area achievement by at least 70 percent of program

"students to a level comparable to that of. the school's non-progréh

-

students as measured by department-developed examinations, and where

applicable, New York City or New York State examinations translated '

Y

-

intp,Spanishl;,
4. "to improve the at éﬁaénce rate of‘pkogram Students as indicated by a

P —— sfatistici;}yléignificant (<= .05) difference between proportions

of school

non-program) and program'attendance. - . .
a“’ .

. S
.

~
4

I

. *It should be noted that no comparisions could be .made because uniform
departmental examinations in the content areas were not developed as
anticipateds As a result, the objective could not be assessed as
proposed. g '

PRI
= Ly

-

i
I
E
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{ . - . 1. nsTRucTIONAL COMPONENT

STUDENT PLACEMENT PROGRAMMING AND MAINSTREAMING -

All students Who meet eligibility requirements are interviewed
by program staff -/ho make program recommmendations primarily on the
basis of'students‘ linquistic and academic ability. Instructional v

* program design is also guideo by graduation’requirements, E.S.L. teacher
Arecommehdations, and students' preferéntes.. Thus, programs are highly
diversified. The higher the grade, the more variation in piogram.

| Students arehnot "tracked" for‘instruction except in E, S L.

7

%
and reading classes, where students are grouped according to level of

v

ability. However, rouping is flexible, allowing students to progress

to more advanced gibups.and eventually into mainstream English courses.

°

Teachers %ncourage students to work toward the goal of transition into

&~

[\
°

the mainstream. =~ " 5 - - . ‘
ol 2 . 4 B -

. Recgmmendations'oy teachers, on the basis of performance in

-

class and on tests,AgenEnally guide mainstreaming decisions. Other
grounds for mainstreaming may be student or parental request.

At present, there is no fixed policy for Tanguage-use in the
classroom, in this sen:e, no systematic strateqy has .been adopted to
foster transitfon into greater'English-usaqe within the program's -
content-areé%glasses; Approximately'SO‘studentS‘(22 oercent), mostly "

‘eleventh.and twelfth graaers, are taking two or more content-area
colirses in English,: Aporoximately 50 students who are taking all of

. their content-area e?urses in Englisﬁ still retain a relationship with
the program, lhey receivemthe services of the family assistant and
hilingual guidanée counselor,-and take pact in the program's extra- .°

- cgrricu‘lar‘actfivities, sugh as cultural gvents, contests, and assemblies}

w2

. . ~ . « ~ “
“ L . - P, ~ . . s N . - ~

s
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Mainstreaming 1s generally viewed favorably by students and

qgnents. Although there has been no systematic fol]ow-up of students

“I

who were totally mainstreamed, it was reported tnat some students
receive'lowen grades., In geheral, however, they tend to pass courses,

and do not complain aboutﬂdfffiggltjeg in monolingual classes.

INSTRUCTIONAL OFFERINGS . : i o

The ofierings are diverse in content as; ‘well as 1eve1 of diffi-

-

culty, There are five levels of competence in E, S L., classes. Classes
% > o0

are non-graded. On the average, beginning’students receive three hours

of E.S.L. ber day. As they progress beyond the initial level, they take
" ’ 6 .

two hours of E,S,L. per day. .The most advanced level receives one hour °

3

of 1nstrut;xon per day. Table 8 outlines E.S.L. instruction.

-

3

& : ,
) Table 8. Instruction in English as a second 1énguage. ,
COURSE. NUMBER AVERAGE  CLASS PERIODS . ® CURRICULUM
TITLE AND OF CLASS - PER WEEK- M 'OR MAIERIAL
LEVEL CLASSES REG. PER CLASS DESCRIPTION - IN USE =«
ESLND 3 .23 5 Elementary E.S.L. I Access tox.’
. ‘ : English I-

- Breckenridge
ESLNC 2 15 5 Elementary E.S.L. II Access to
. * . English I-
Breckenridge
ESLNB 20 14, s Intermediate E.S.L. ! Lado T1L
"ESLNA 2 19 5: Intermediate E,S.L. II-Easy Reading
: ' - Selections
, } : in English-
- . Dixon
ESLNT . 1 ' 12 5°  AdvancedE.S.L. Graded
. .Exercises
\ i } in English
’ : . e English for
' Today-Dixon
\ -20- 30 s .
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— ~
' . Two classes of speciaiainstruction in Spanish language arts
ar; offer%d to 22 students forttwo hours per day. ~These students have
been. identified as functional i]]iterat!s in need of intensiye native
) iangua~e development,—¢ ralnlevels—oi—Spanish~4anguage=and—}iteraﬁfre**”
. .~ are offered by the foreign lanquage department to all other students.
N \\x » A number of courses in nathematics, ience; and socia] studies
‘ are offered in Spanish. A]though'thére is no . plicit 1anguage policy,

; ’. it is estimated that the use of Spanish f]uctuates from 75 to 95 percent . ,
‘of class. time. A11 content- area’toupses taught in Spanish are considered
to be "maJor" courses, that is, reun?hd for graduation. Their content
’corresponds with mainstream curricu]um, and the materia]s used, in the ’

‘ tudents' native 1anguage, are reported by,the director to he appropriate )
& \to the students' level of comprehension. (See Tab]e 9, which fo]]ows for
) T’?? .a listing«oi’content-area courses. )
" \ " Table 9. Bi]inguai instruction in content areas; -
! - .
A . % OF CLASS .
‘ o NUMBER OF | AVERRGE | TIME SPANISH| HOURS
. . COURSE iITLE CLASSES REGISTER IS USED | PER WEEK
o : | World Regions 11 { 2 34 e | w0, | .™
" Ahierican,’H’istoril'_I’l L1 4 - s | s
- World History, II 2 | % 95 -~ | -10
2 ~ | Biotogy 11 N S % .75 _10 .
" | Generai‘science 11| 2 25 | s | s
, . |Concepts of Math .| 1 - 36 .90 ‘5
Pre Aige‘bra | -2 30 - % .| 10
| 9 MA - Algebra I | "1 .2 90 - 5
9 MB - Algebra IT | -1 "16 - 90 5
. L

o . - N .
4 y A ° . v ’ . .. N
AP Y & “ . .
GRS SUPVRY - s o e
5 R S L N . o v e . »
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-Students are enrolled in mainstream classes depending on their
- N -

- ability, need, choice, and graduation requirements. Table 10 shows student

&
enro]]ment@?n these classes, which meet for five periods.per week and the

-

43

S R TRy
TR o

Y -

¢riteria used to determine participation. - Health education is the only

mainstream class 1n.wh1ch all program students are enrolled. O0f course;

. more™ courses are offered in the mainstream;:han in the bilingual programh

"However, it 1§'not clear, to the evaluator Row many program students, despite

their English brofjf?ency limitations, are enrolled in required courses -

¥

UL :
.in mainstream classes, because the courses are not offered in Spanish.

1 .o N
Twel¥th graders may be placed in certain mainstream classes
, . K Y .
(economics, for example) in order to meet requirements. for' graduation
. : dug

when the'equiwa1ent class is not offered in the‘bi]iﬁqua1 program. Some
students, whose English skills are strong enough are registered in remedial
mathematics courses in order to strengthen their mathematics skills.- These
students 1nc1udelmany who were born in the United States, and whose cogni-
tive deve]opment*may not be as high as that of some of thé 1mm1qrant students.

£l

Thus, the 1mm1qrants may be taking hi her level mathematics
1c;;rses in Spanish while the U.S.-born and those with less well developed
skills may be taking remeHTal courses in Eng]is . These differences may -
be reflected in the athievement of students 1n content -area’ c]asses o

v

(see the findings séction). . s

-
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Table 10,  .Mainstream classes in which progrdm students are enrolled.

<" NUMBER OF  CRITERIA FOR . ‘
COMPONENT /SUBJECT STUDENTS: ~  SELECTION -  OTHER COMMENTS

. ] . ‘ A
Health Education . 225 .Required . !
Typing -~ - 21, Elective - =
Algebra . i Elective ) . -
MPN (Math) - 9 Remedial Math Math Prep.
RCP (Math) 47 Remedial. Math - To prepare

: ' . for Regents

+ .. Competency

Examinations
Remedial Math ° Concepts
i - of Math

Required Pre-Algebra
Elective ’
Required
Required ,
Elective Science
Required
Elective
Elective
Required
Elective’
Required
Required 1
Required
Recommendation

CM (Math)

—
~nN

PA (Mathz

élth Yeat Math
usic

Art. i

Biology

General Science

Chorus

Shop
English-Reading
French .

World Regions

World History '
Economics T
Leadership Training

— —
IO = O

nN
N N =00 N WO U1 N~ W

-

The study of the students' native cuiture‘is pa:t of a broader
curriculum of area studies which coxers Latin America, .Additionailv,

the native culturé is studied in Spanish language and literature courses.’

-The §tudy of culture is comp]emented by cultupral activities held throuqh-

out the year, for varied nationa] groups to mark speciai occasions, and
through persona] interaction with program staff who are of the same

ethnocu]turai origin as the students. Bilinguai students' native
£, . t

cu]tures are not studied in mainstream *Social studies c;:jses. The

L4

focus of those courses, according to reports, rests on mastery of basic

}facts and figures related to partiCuiar areas of the world rather than
A

.on the study #f cultures and 1ifesty\es/°,,;,(".
' ‘ -23,
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. The program has establjshed 1inks with Hostos pommunithl.

College., Students are given assfgnmenfs by their social studies teachers
. : N S

which necessitate_fhe use of the Tibrary at Hostos. During the summer

«

mogths, Hostos has also made reading labs available to program students.’

A 1ink has also been established,with Lehman Co]lege ‘for an advanced

placement course in Spanish to be offered at Taft for three colleqe credits. °
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. V. NON<INSTRUCTIONAL COMPONENT

CURRICULUM AND MATERIALS = -

The curriculum followed by Project Adelante conforms with the
requlatioﬁs'established by the New York City.Board of-Education and the
guidelines set by the New York State Education Department. An American
culture curriculum is in the process of being developed by proqram staff.
Based upon the identified needs~of the programfs students, it is intended

D

to presentyAmerican culture in a comparative perspective. Additipnally,
the program has adopted an algebra curriculum: developed by another New
York City Title VII program, the Comprehensive High School Bilingual

\ . .

As mentioned above, students use materials published“in‘Spanish*'

Program. )

‘e

in the subject areas tauqhgkig. at language. Spanish publications are

) available in the school 1ibrary, to which ‘the program has contributed ' }

130 volumes, primarily books of Spanish and Latin American literature., X

Reference:books are also available for teachers and staff, 'lt is

“regorted,_however, that materikls are not sufficient to meet.the dj?ersey

students needs vary

+ SUPPORTIVE SERVICES - A L

A1l program students receive supportive services from~ program

staff as well as school staff responsible for personal and academic

gufdance, home visits, and career Counseling. ~ ng}‘a , "
Guidance services are provided-by two bilinqual guidance

Each student must see a counselor at least once a year for

- ’
The family assistant complements the services of

counselors,

-

programming purposes.

Students and staff =

35

Ehe counselors by providing orientation sessions.

. -25-
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Asessions should take place. T

.

= \.' . ~ ¢

report however, that guidance services are predominant]y re]ated to B

]

academic matters and that there is a need for more persona] counseling.’

-

Students often _develon pensona] attachments to program staff'@nd teachers

/7 L ¢
3n_order to satisty this need. - - ‘ﬂ —_2: -

The family assistant has visited the homes o?3most program

‘studénts. During the early months of the school year, teathers submi tted

a list of students and the family worker v1sited them. When the numbeg
of visits became overwhelming, the process was revised so that the homes
of thosSe students in'égeatest need were visited. As the major academic .
and personal problems Wege~a11eviated, the family worker visited homes
to inform parents of the program and to attract‘them to it; activjties.
Home visiting services are considered effective in helping to

solve students' personal“and school problems, .as well as creating a-~ .

closer relationship between thé school and the home, The factors cited

7€/ﬂ:;:accounting or the success of this service are "caring,éshakinq’the <

4 - ° o~

stutlents up, and getting them.to motivate themse]ves.f Additionally,
the program administrators encouragement of student and parenta] g
partigipation through an open -door policy and cu]tura] activ;;1ES was )
identified as essentfa] ® \ ‘
Career orientation isjprovided by the coilege advisor, the
assistant director 1wﬂh'was formerly aycollege advisor), agd outside
agencies, such as Aspira. There are specia]horiéntation sessions
offered bgth by the prdgram and the schoo] Coflege repre$entatives are
invited tossp@ak on occupational opportunities and on various types of

educational programs. The school principal suggests that more of these,

’

e
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STAFF DEVELOPMENT N X v

o ' - Staff development.activities consisted of rsqu1ar1y schedu]ed

. department meetinqs, workshops, conferences, visits to other proqrams or
. - * \
. _ resource _centers, and co]Peqe _courses. Tables 11, 12, and 13 outline -

(staff development activities 12 school and outside the school for

1

i

program staff and teachers‘ ¢

‘Activities ranged from general orientation Sessions through

<

planning meetings and discussions:/;orco1lege coursework in areas

s
related to.the .program. Participation in activities varied according to

" . purpose, location, and staff needs. There was a low level of teacher |

<

participation in in-service workshops and in co]]ege‘courses, despite
the fact that few tedchers have a license or degree in bilingual education.
- v -<-- - ~{See Table 14 for $taff cngracterist1cs of teachers who serve program

- - students ) ) '
. " . ©

v L4 . . R
"PARENTAL AND COMﬁUNITY INVOLVEMENT -

o "

~

Pro1ect Adelante has,an adv1sory committee composed of parents,
. L s
) ted);ers, and students who volunteered their part1cipat1on. The committee

meets once ijmonth; 1ts functions include revfew1ng program implementation

. < . )
- and, when necessary, advisingTwdifications. ~However, in practice, the

ug'

. 4 ° B -~ -
committee. seldom makes recommendations and more qften reacts .to ideas

- . . R N

. presented to them. - - . -‘ , 1

- < © -

The schoo] s adult educat1on program offers courses in Spanish

3

for high schqo] equ1valency, E. S L., and typing. Few parents’ of program

&, < MY

students attend. these c]asses; those who do; take E.S.L, of the,schooﬂr

~ . A
*\wide activfties, parents_are more attracted to the parent-teacher-
w»

student buftﬁi dinner he]d dﬁ?1nq open school night, in wh1ch everyone

R brings food to share, and the Pan American Day festivities. Among the

7 >
IS
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& ' Table 11. Staff development activities in school. . “ _
’ . I .
A9 \ .
. ‘ ¢ ] N
DESCRIPTION(S) ND AND TITLE OF SPEAKER OR PRESENTER FREQUENCY OR
. STRATEGY DR TITLE{S) STAFF ATTENDING {1F APPLICABLE)" NUMBER OF SESSIONS, =DATES GOAL
‘f e ¥ @ v
Dept. meetings | Title VII Staff A1l Titde VII Staff 1 M. g Monthly . To discuss plans, activities
' ' Meeting ' o, . . ideas and problems.
~n , .
?0 Foredgn Language ATl department members ana? Fishkin, O tor Monthly_|- To present Project Adelante *
\L\Sonnessa, Ass't' up—dg&e. .
. ‘Horkshops Bllln%al Soc. Stud. | 5 {Chairman, 2 tea., c. Sonnessa - 2 11/21;-11/24 Yo determine curricular -
R . y o - -Director & Ass't. Dir.) - N textbook and materials needs
) , Bilingual Math, ~~ "} 4 ‘(Chairman, 1 tea,, C. Sonnessa . 2 11/1, 12}15 ‘ To determine curricular ‘
. ") . Director & Ass’t. Dir.) . L texthook angd materials nédeds
o ‘ ’ B#jingual Science 4 (Chairman,, 1 tea. N C. Sonnessa ] 2 “12/2, 12/16 To determine curricular
) - .- . .| Director & Ass't. Dir.) “textbook and materials needs - .
Other - ) a . .
.. © Demonstration | ‘Meetings with 2 (Director and Book coq)any representa- 4 3/9, 3/10, 3/12, | To learn about available
lessons, various book publ. Assistant Director) tives » 4/15 publications in bilingual
! Lectyres, etc. Y , : . subject areas suitable for ~
o : ’ - student needs, ¥
. . 3
} - - - 4 . . "
- ’ L4
.Z) -
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_Table 12, . Staff development activities outside {school.
iy =~
Ve . ! ) ) - ‘? .
[E"e ' ) N N -Q )
) DESCR'IPUON(S) . N SPEAKER OR PRESENTER NO, AND TITLES NUMBER OR FREQUENCY
STRATEGY OR TITLE(S) ° SPONSOR/LOCATION (IF APPLICABLE) OF STAFF ATTENDING OF SESSIONS DATES
~ " /4 - . \’f ~<
Workshops held “Title VII Workshop Board of Education .Oswaldo Malave 2 (Director, ‘. 1 11/3
. outside school ‘| 0.8.E. <! Assistant Director) o v T
Conseént Decree Work- cBoard of Educatton Awilda Orta 2 (Assistant Director, . 3 1/7, 1/8,
i shop ~ Resource Teacher) 10/10
: Coni'erencesr . Discussion of . oupréhen,sive High Antonfo Valle 1 (Assistant Director) 1 . 12/2
and symposia materials available chool Bilingual . .
. through Bilingua' - | Program . e , - - . -
“{raining Resource . © bl
T Center . .
Visits to R . . K .
Other Title VII{ ERMI Conference in Lesley College Various ed. ieaders 1 (Director) Several 3/23 - 25
Programs Washington, D.C, ) o Yo . 2
. . 3 . ‘
rientation re: Stevenson High School A)fred Riccardi 2 (Director and 2 10/22, 6/4
" procedures e * - @ Assistant Director)
- '; Orientaton re: - Nongpé Hilgh School Reyes Irizarry S 2 (Director and : 1 12/5 e,
. procedures Ju t , e . - Assistant Director) -,
‘ o . N
iy Orientation re: Roosevalt High Schoo) Carmen Miranda 2 (Director and <2 ’ . 10722, ?/24
R ‘procedures St : Assistant Director) e o, )
L ‘ » . - R e o o N '
Visits to local| Plan.College Com- Hostos pbmnity.- ‘ Dean Matthews et. al. 12 (Director and 3 12/16, 2/9,
- ponent .College” . ) - ) Assistant Director) . 4/1 .
« - -t ¢ . " she - v . . ry ' .
Plan COllegewéo tehman College, *Loufs Chary et. ali 2 (Director and . 2 1/4, 1/28
? ponen} . i . . C Assistant Director)
Visits to lnvestig’ation of E.S.L. Central Office Richard Quintanilia 2 (Direcfor and 3 1/9, 2/12,
E.S.L. Central | materfals and texts . e s Assistant Director) 2/16 ’
*0ffice : ‘ . e e ) ‘ - . .. . .
a 5 . L ° - * i’ & '
RS - ] o R . .- / . .
& ‘ ) - #R X < « % ) ’. ‘ °
o d - . .
ts R * v ‘ :r-" %o o ‘ -
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STAFF

INSTITUTION

Table 13,

~

University courses attended by staff.

GOAL

.

COURSES

E

C. Graciano, Bilingual

Social Studies Teacher :

. Sy
H. Colon, Bilingual
Resource Teacher

- School Secretary
anguaT

-

New York ljgiversity
Lghman.follege‘

Lehman Coyege
i d

5

Master's Degree
Master's Degree

Bachel of" s Degree

FREQUENCY

2 hours/week

3 hours/week

3 hours/week
4 holrs/week

3 hours/week -

5 hours/week _

Independent ‘Study
Social Studies Rdgs.

ESC 703 School & Community

ESC 709,Horkshop Disruptfve Behavior
History of "Puerto Rico Il ; )
Theory Secretarial Work

¢
'

S L4

W. Medina, Bilingual
Educational. Assistant

L. Martinez, Bilingual
Educational Assistant

"Bronx-Commnity-

T 5

College

Bronx Commnity
Col]ege

Béghelor' s* Deg(ge

-— R

’Bachelor'.s‘ Degree

P oo
s

3 hours/week
.3 hours/week

3 hou‘rs‘/week

s, S
ey

History 39 Puerto Rico History |
Mathematics 21 Req. Mathematics

History 31 Latin American History:
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Table 14. Staff characteristics: professional staff

_supported by non-Title VII funds.

| fwclios) ] » G m - )
<
Bil. Soc..Stud, . B.A, Lib, Arts Soc, Stud, -HS
Teacher ) 9/72 IM.A, Education . 311, Span,-HS

T

Math Teacher- 10/80 |M.A..Spanish - |¥.v. Soan. - s

Ril. Science ‘ L .Y.C, [Phyatcs & Gen
Teacher . 19779 M.A. Physics Y. *lence

Bil. Science B.A. and
Teacher | 2/81  M.A. Snanish

[reading & n.L.A} " Is.A., M.A, and
Teacher . *0/81 Ph.D Cswk. So.

and

.?, For. Lang, . 2/58 B S.
. MA,
‘ B.S. Gén Sci. ' n,-oHs

‘I.L.A.. Teacher 9/63 LA Fdu. /Cotns - Y- pl 8.811-DH8

4B.A. ,M.A, Soan. nan. -HS
-L.A. Teacher . 9/66 LA. Rducstion -N. k.s L.-HS8

[pi1.rag, & . ‘ A, MA. an SRS
N.L.A. Teacher . s ducation. R 8 B

"

Bil. Guidance S
11775 | B.A., M:A. .8.} Spaniah uils
Comselor | | Guidsuce | Guidahea o

8i1. Guidance 2/58 | B.A., M.A., ¥ s0.0n - Jus
Counselorx *2/74 M.S. R& TR -~ {8

Guid. A Adm. °
Cert.- HS ~

E.S.L. Teacher M.A. Educationl'i.Y.C. én'.n - Hs

%.8.L. Teacher] ,: B.A. Engiish .Y.Cc.]T. w.8.L.
X - Y.A. Education]N.v.8.] -

i1, Soc "Stud. | "} B.A., M.A: Bi4. Spc. th-
. Teacher Education cte¥eISnan.-HS

H,K

-
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. . ‘factors said to discourage parent participation are work and family .
conditions, as well as parents' values. Staff members noted that most
7> ‘ parents do not consider parents' meetings to be important. Parents are
most likeiy to attend events at which their chiidren, their country,“and
L. ) . cuiture.are recognized and,celebrated. The program is working toward’
B o , boist;ring parents' attendance at’actiyities, and toward'invo]ying them

more in their advisory function in program direction.

“ .
heir _ s .
7 N .
L4
3

GENERAL INDICATORS OF SELF-CONCEPT

- . JA : .
Program students manifest attitudes toward se}f in their inter-

[ o

A . - action with peers and program staff. - In the acaaemic,reaﬁm, students . '\\\
" * generally express the view that low grades are acceptable because they

i * v are deseryed° this attitude has baen, manifested by students who are - <

. thought capable of better academic performance. In theiethnocuiturali‘_ ‘ .
gi ) T . realm, students ‘generally demonstrate feelings of security and enthusiasm‘ .
gﬁ R they express the desfre to participaté actively in program events;_

?' . ot Invoivement;in such activities reflects pride in their “group‘be]ongingness."

‘ : "t
o ‘ ‘ The program is presently attempting to raise students' 1eve1s

of aspiration and exppctations ‘through cdrricu]ar and'extracurricﬁfar
.. activities. Students take part in a 1eadership traininq c]uﬁ and a
| vleadership club in physical education many have applied to thé honor ;‘ ,
'5‘fﬂf‘ocieties_forswhich approximately 20 students are now e]iqible.
5 Three oyt of four scholarships of the United Federation of

//"
Teachers were aWarded to program students. These schoiarships are award-

~

ed on the basis of achievement and need _Forty. students, (18 percent '

3

of program participants) were awarded certificates for excellent attendance.

£ (N4
et Co “ :
%ggr' i, Most graduating studenfs p]an to atsend city coiieges, Approximately
gégi, . f? 30£percent of the students in. the program (most]y boys) hold afterschoo]
o0 R ,

248
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and summer jobs. There were only two suspensions during the schoo -year,

both involved students who are New York born Puerto‘Ricans. Students of

the latter—group were reported to be the most frequently suspended of

all program students. However, in compar1son to,the schoo] population,

L

program students in general hav:>a better record of behavior. Vandalism§

said to be a problem in the sch
. +Students' participation and involvement in activities they

) - ) o ” o~
initiate would suggest a positive self-concépt. Their view of low grades

o1, Yhas never been"a problem with the

program students.

.

“deserved" may reflect a sense of not hav1nq worked sufficiently

rather than of lacking ability. : 7 .

An examination of the post-high school plans o? the-twelfth-

A -
<

grade students reveals the fol]owing:\ , . . .

L . . L LY

0
.

S

Table 15. _Post-high_school plans of twel fth-grade”students. N

PLANS NUMBER I PERCENT -
College - 13 ‘ ¢ 65% L d
Vocational or , N
Career Training »
School - 3 15¢ ©
Job i I 5% 4
Armed Forces . 1 ‘ 59 )
Undecided ' 2 . 10% s
TOTAL 20 ooy *

- . - %

.The great majority of the bilinqual program seniors (80 percent)
plan to attend college (13 students) or to seek ‘additional
.vocational or career training (3 students).

.Angther five percent desire fuJ]-time,employment after gradgation.

. 1 <

'
. '0
.
- . 9 / 4'5 < P . -
~
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FINDINGS -

ASSESSMENT PROCEDURES INSTRUMENTS AND FINDINGS

"+ The fo]]ow1ng\sect1on presents the assessment instruments and

a

procedures, and the results. of the testing to evaluate student achieve-
ment in 1980-1981.7 . '

Students were assessed in Eng11sh language development, growth .
in their mastery of their nat1ve language, mathematics, ‘social stud1es,

and science; The fo]Jowing are the areas assessed and the instruments

used: : ) . .
- Q ’ : Y
“__ English as a second language -- CREST (Criterion Referenced - -
. English Syntax. Test, Levels I, II, I
T Readang in Spanish -- Interamerican Series, Prueba de

Lectura (Total Reading, Leve1 3,~Forms CE, DE)
Mathematfcs performance -- Teacher-made ‘tests
Science performance -- Teacher-made tests
Social studies performance -- Teacher-made tests

Attendance --'SChoo1 and program records

ﬁfhe fo]]owing analyses were performed
1) On pre)post standardized test; of Spanisheread1ng achieve-
ment statistica] and educationa] significance are reported:,
. §tatistica1 sjgnjficance was determined throngh the application

of the corre]ated t-test model. Tnis statistical”ana]ysns demonstrates

. whether the difference between pre-test and post-test mean'scores is.

2

‘tistically signifiéant.‘ ’ Lt

larger tnan would be expected by chance variation a]one£ i.e,/;s sta-

o -+

g o f' L .
. 46 o .
i . :

-

iV S ¥

‘6




0

S

[y This analysis does not represent an estimate of how students

would have performed in the ibsencerof the program. No such estimate
could be made becguse of the ingpplicabi]ity of fest horms for thisf\
population, and the_unévai]abi]iéy of an appropriate comparisbn group.
- Educational siq;ificance was determined for eaéh grﬁde.level

. * ) . .
. by calculating an "effect size" basgd on observed summary §tatistics

using the procedure recommended by‘Cohenl.

An effect size for the correlated t-test model is an estimate

. 4 ' * !
N R " of the difference‘betwasn.pre-test and post-test means expressed in
- ) ° N » ”
- ‘standard deviation units freed .of: the influence of sample.size. ‘It

~Bsg\came desirable to establish suqh an estimate because substantial dif-

b

A ferendes that do ékfég frequently fail to reégh'staiisticai significance

2

- . : ) jf thg ﬁumbgr ef’obsérvations for é;ch upit of statigiica1 ana]jsjs is
o T sm51}. ;gfmi1ar1¥,:statistical]} signjficiht di}ferences often are not
- ! educationally meaningful. " :°‘° ,9 . | ‘ v
e R ".»é . ] v Thus,-s%atistical énd'e;Lcationaf significanc perm%t a more
A meaninéfu] 3qppraisal of préjé%t outcomes. As a rule of thumb, the folioﬁk
” . ; . ing‘effett §1ze indicesaa}e}reg?mménded by{gggen af guides to intenpret;ng '
T . “educatjonal significance (ES): _ A
. R S o . N N : to.
’ - ~ a dj;*frengg éfil/S = .20°¥,smai1’E$ .
ot T, ) a &ifferencé,qf 1/2 = .50 = medium ES o
,’UP' . I a difference of 4/5 = .80 = large ES

~
. ] > -
’
- . . N
. - . .
e 2 ’ “ - " “
. . .
e oo jﬁ - . - .
L] . .7 rd
. L4 -

) AN N ‘ﬁ( N . - —\‘
Sl 1Jacob Lfohen, Statistical Power Analysis for the Behavioral Sciences
' ' (Revised Editfon). New York: Acadimic Press, 1977 Chapter 2.
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* possibilities,

\\at’the various test levels, ®

- o
e
-

~
wt

. 2) The instrument used to measure-growth in ’English 1anquaqe

was the Criterion‘Referenced Enq]ish Syntax Test (CREST), which tests

masterx_/j\specific skills at three levels. Material ét the beqinninq

and 1ntermediate 1eve1s of the CREST is broken down 1nto 25 objectives

L4

per.ievei, such as present-tense forms of the verb-"to be" (Level L), or_

> o -
possessive ?djectives‘and pronouns (Level II). Materia] at the advanced

1eve1 (Level III) is organized into 16 objectives, such as refiexive'“'

pronour’ At each level, students are asked to complete four- mu1t1p1e~

choice items for each objective. ‘An item consists of a sentence frame

for which the student must suppiy a word or phrasemﬁhgsen from four
Mastery of a skil¥ objective is determined by a studgpt s
abiiity to answer at least three out of four items.correctly. ..t
This report proyides 1nformation on, the average number of  °
objectives mastered, and the average nimber of ohiect;;es mastered ‘per
month of treatment by students”® who received Titie 1 or non- Titie

E.S.L. instruction. Information is aiso prov1ded on students performance

.r
!

. (e .
For Title I E.S.L. students, performance breakdowns are report-

ed in two ways:

L

First, a grade—and‘]eve] predkddwn‘of objectiviizmastered

at pre- amd post-testings and the average gain is reported. Secopd, re-

~p

‘sults for thé combined sample are reported for the average number of
Jobjectives mastered atgprel and post-testings, and-the average number of}
obiectiies mastered _per month of treatment - .

Mastery rates in4§ubject -area classes are reported by semester

N

/

E]

(in terms. of the percentage of students phssing ciasses). As uhiform R

examinations were not available for all subject-area classes, -camparisons

with, the performance of English-dominant students, could not be madé.’s -?

. . K .. ”" . , -36- , N v - ) ) v
~— . 48 ) .
N - . - . LA ]




; ) .Instruction (treatment) time is defined as the period of zlassroom in-
- struction that occurrédgbetween pre- and post-testing Whic‘ is conducted. ..
each semester. The maximum.treatment time, as detined.vgs 2 days‘tor
“ﬁ fall and 63 days for.spring or 3.2 months {assuming that ?0 days comprise

one month, on the,averaqe) . -
L LI Non-Title I E.SsLs students were tested only in spring, All

students reported functioned on the advanced level (1L1) on]y. Performance

$ | is reported for the average number of obJect1ves mastered between pte- o »
. and post-testings and the average number of objectives mastered per month

_ of treatment. The maximum treatment for non-T1t1e I students was 4.5 : ¢

months. 2" b .

, . 3T‘jLe resu]ts of the crater1on referenced tests in mathematics, .
3 wet ! T % & °

social studies, and sc1ence are reported in g%rms of the number and percent

¥

of students-pass1nq tegcheg-developed tests. Resu]ts are reported by -°
™ - = @ T
. grade level and the }anquagé§of instruot1on. Data on the ach1evement of
. ,,( % b . w&c: ,-x
. mainstream studeots 1n content area classes yere not ava11ab1e. As a

.8 " tee . .
result no ‘comparisons will be made, ~ - R 3 Q

P 4) Informat1on is provided on the attgndance rate of students g

| 4 ’

A

- participatvaq 1n~the bilingual program compared with’ that of the tota]
M), w»; 3 R . .
schoo] popu]at1on. ' . ;

“ . 2

i

. The following pagés present student achievdmentn tabuf:r
wi o ’ * ‘ . ..'

¢

:ﬂ;ﬁ : form. : oL
k]
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Table 16, Performance of students tested on _the Criterion Referenced English Syntax Test

~(CREST): average number of objectives mastered by grade and test\1evel.

(E.S.L..Title I Spanish-speaking students, fall)

. . 2
A4 LY

L}

n/ - »
LEVEL I \ " SLEVEL IL LEVEL 111
. , . s/
Average Number of Average Number of Average Number of .
Objectives Mastered Objectives Mastered Objectives Mastered |,
Grade N Pre Post Gain* N Pre Post Gain* N. Pre Post Gain*
\’—’ ) ) ! :3
- — ~ ‘ =
9 25 7.4 11.4 4.0 cJ 11.3 15.4 4.6 20 7.6, \10.1. 2.5
10 2 . 6.7 12.6 5.3 30 01L0 13,3 2.3 - 7 7.0 10.0 3.0
11+ 10 10.1 461 6.0 7, 9.6 M.3 4.77 16 8.2 10.9 2.7
2 5 8.8 .13.8 5.0 7. 12,3 16.3 4.0 - 5 7.4 11.0 3.6
- ] " e B - “% . .
TOTAL 66 7.7 12.5 - 4.8 24 11.2 15.4 4,2 48 7.7 10.4 2,7 7, . '

NQ\F number of obgectives for ‘each lem& Level I (25), Leve} II (25), Leyel III~(15)

Post test minus pre-test.

\ .
hY

~ 7 . 4 LR’

S1xty—two percent of enrolled students were pre- and™pc post teSted in the fall \\'

LY

.Lower grade students functioned primarily on lower test levels and upper grade
'students tended to function at ‘upper test levels,

Students tested with Level I showed the largest. growth

‘50 L .
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Table 17., Results of the Criterion Referenced English Syptax Test

, \ )
) (CREST): number of abjectives mastered, and objectives mastered C
n o per %onth.° N
T . (E.S.L. Title I Spanishlgpeaking students, fall)
. (R ; :
- . \\“X . - -
° Average Number of | Average . Objectives
# of Objectives Mastered Objectives Months of Mastered
> » Grade  Students Pre . Post ' Mastered* Treatment Per Month
. 9 52 8.0 - 115 . 3.5 . 2.6 1.
10 36 2.1 1.7\ 46 2.8 1.
1n - 33 9.1 . 13.2 "4 s 2.9 < 1.
- \ . ) ‘, . \t\
12 17 ’ 10.1 14.2 " \\\",4.1 ) 2.9 1.
i . . Y . \\\ :
]tOTAL 138 8.3  1&3 %&4&0 " 2.8 1.4
- AR
Post-test minu; pre-test. §

A .

- +The total group gained an average of 4.0 objéct1ves in 2.8 months of
! instructional treatment. .

4
H

1 \ .
.The totg]cgroup mastered 1.4 objectives per m th of instruction.

- \
- e

.Students at-all grade lev&ls made impressive gizns.

€ Mvaageperor

\




Table 18. Performance of students tested on the Criterion Referenced English Syntax Test

(CREST): average number of objectives mastered by grade and test level.

(E.S.L. Title I Spanish-speaking students, spring)™

~

. « - =
LEVEL I  LEVEL II X LEVEL III"
\ }
N Average Nuﬁber*of N Average Numher of . Average Number of
. Objectives Mastered Objectives Mastered « Objectives Mastered
Grade N  Pre Post Gain* N  Pre -Rost Gaint N Pre Post Gain*
z -
.,.* - . - - \

9 29 9.9 13.5 3.6 5 9.8 13.2 3.4 4 7.5 9.5_ 2.0 ,

16 25 ”\?.5 13.0 3.5 NO DATA Y5 9.4 12.4 3.0
. . v )’L . ° -

11 7 15.0 19.0 4.0 8 10,9 13.9 3.0 . 13 8.0 10.8 2.8
12 2 145 150 4.5 3° 1.7 1.7 6.0 9 9.1 122 3.1
TlﬂiéL 63 10.3 14.0 3.7 - 16 10.0 14.4 4.4 ° 31 8,5 11.3 2.8
i ! M ) — - v. 4

- : ’

NOTE: number of objectives for each level: Level I (25), Level II'(2§), Leve} III (15).

Post-test minus pre-test. - . -

.Fifty-three percent of enrolled students were pre-.a and post-tested in the spring.

. The numbers of students, tested at Levels II and II1 declined in the Spring from the
fall rates. -

. Students in l6wer’ grades functioﬁez primarily on lower test levels and students in

upper grades functioned on upper test levels. s

L

num Provided by ERIC

[]z\ﬂ:er grade students generally showed larger gains than lower grade students.
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/ Table 19. Results of the Criterion Referenced English Syntax Test I3
- (CREST): number of objectives mastered, End objectives mastenet * x-f
< 0 il l -
) . N . per month, > ) ’ @ :
L ’ (E.S.L: Title 1 Spanish-speakiné students, spring).: R
- ~ L] < "
- . .
Average Number of L Averaqe Qhjedtiyes *
# of Objectives Mastered Objectives Months of Mastened
Grade  Students Pre * Post °  Mastered* Treatment- MFer Momth
® v : — ' . ¥ °
9 38 r 9.6 13.0 - 3.4 - 2.8 . L2
10 30 9.5 129 -y 3.4 2.9 L2 - ‘
11 28 1.2 137 3.5 2.8 L2
12 14 9.9 138 39 29 L3
.« TOTAL 110 9.8  13.3 5 v Z® | L2

*Porst-test minus pre-test.

T .The total group gained an average of 3.5 objectives in ass}mm mif X
instructional treatment.

.The tot&l group mastered 1 2 quectlves per ‘month_ of ms:tmm:ttnm -
’ . Upper qrade students mastered slightly more objectives than Tlfnwar )
. ) grade students. -
- ) Q : .
= . * - v v . R :
Rl . . )
Ve N >
o
’ ¢ ’ \ - 5
’ k. L . H
2]
/ ~
— ‘” - ) L
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s Table 20.° Resd]ts of the Criterion Referenced English Syntax Test

- -

(ARESI) number of obJectives mastered and objectives mastered

\,‘ ® T 3 e
: > per month, . _
. . ) /' R . ;
(E.S.L. non-Title I Spanisg;sbeaking students, spring, Level III) *
: % < T
. . . . A C e . R ]
v - ; . . - . "”’ . ] 12
' i Average Numbeér of. Average Objectives
. . o # of Objectives Mastered >° Objectives- Months of . Mastered
o gﬁ%de Students Pre  °- Post - Mastered* Treatment Per Month
97 8.0 119 3.9 3.3 1.2
. ' o 7 116 14.1 2.5 3.7 CT
) e - e, . “ P
11 7 & 909 1?06>"”.“ N 207 \401 ’l .7 .
.o e < g N o~ -
TOTAL 21 - 9.8 < 12.9 ;3.1 3.7 .8 .
T - — ¥
' \} Post-test minus pre-tesg. .’
C S NOTE: Maximum number of objectives is 15, ¢ . -
- v - .Nine bercent of enrolled students were tested in spring in E S.L.

‘non=-Title [ c]asies._'

. N The total -group ga1ned an averaqe f- 3.1 abjectives.. . Y

.The total qroup mastered an ayeragg of .8 objectives for every month ~QJ
N of 1nstruction. Lo . .

N

.Ninth qraders showed thef]argest gains. .
. ) «The tota]fgroup's post-test méster§ Tevel (12,9 objectives)
v ' . _represents 87 percént of the tota] number of Leve1 IIT objectives.
P
. Tenth qraders, especia]ly, had achieved almost all the 1nstruct1ona1
objectives at pre-test.” This tended to truncate the growth which
they could demonstrate on this test, and depressed the. results.

/’
.
. AN
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Table 21. Native ]anguagg reading achievement

-for Spanish-speakiﬁg students. i

- Signifitance of mean total raw score differences between initial

. and final test scores in native ‘1anguage reading achievement of
students with full instructional treatment en the Prueba de Lectura.
(total reading), Level III, forms LE and DE.

" Pre-test - Post-test

- . o » Standard Standard Mean Corr, ’ v
’ Grade N Mean Deviation Mean Deviation Difference Pre/post t ] ES
9 59 45,9 18.5 l 54,6 -19.3 8.7 .87 6.80 .001 .89
( .
10 43 60.3 18.9 66.9 6.9 © 6.6 .78 3.55 .001 .54
ks 11 36 65.3 15.1 71.1 14.2 5.8 .78 3.52 .001 .59
12 18 59.9 12,7 - 68.8 10.0 8.9 .89 6.26 .001 1,48 ~
.A11 grddes demonstrated statistically and educationally significant
ga1ns. J/é
- - .Student’s who scored lower on thHe pre-test appear to have made the
largest gains. .
bt ’
-~ . »~ -
- - iJ' - N
o ‘ oy ) N - R
Y L £ .
. -~ . &
. . - .
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Table 22.

. ’ ¢
Number and percent of students passing

~

teacher-made examinations in mathematics.

s (Gourses‘coqducted in English) .
) - L , A . v
- - - \.‘: - ‘
e - _FALL 1980 SPRING 1981
T ‘Number Percent Number Percent
Grade N Pass1ngf Pa§%ingéﬁ N Passing Passing
9 T 19 - 17 " 90% 18 -l 61% .-
107 12 - 6 50% S T 54%
11 6. 6 1005 6 - 2 33%
o4 . : ’
TOTAL, 37 29" 8. - . 37T < 20 | 543
.The overa]] pass rate in fall was 78 percent. K
The overa]] pass rate 1n spring was 54 percent. .t '
The pass:- rates were genera]]y higher in the fall but the -
‘number of .students .reparted- is small in both terms. “As a
resul¢, the percentages “shoild be‘1nterpreted with caution.

N .
. . ’ _ . . v
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. Table 23, 'Nuﬁher and percent of stggegis passing
~teacher-made ‘examinations in mathematics. X
—~ (Cénrse; conducted in Spani§h§ .
f-"
» v _
- FALL 19804 ] _sPRING 1981 . NG
Number Percent . 7 Number Percent
Grade N Passing s Passing N Passing Passihg
9 —49 37 - 76% 60 38 ' \
10 . 47 . 31* 66% 43 C27
» -
11 ° 27 16 + 59% 32 ° 22
12 1 6 ' 55y - 10 - 10 . 100%
TOTAL ™ 134 90 . ez 145 97

-

.fhe overall pass rétes in fail and spring were 67 percént.

.Ninth and tenth graders ach1eved at higher rates in fall than
- in spring.

<
4

.Eleventh and'twe1fth qraders achieved at h1qher rates in spr1ng )
than in falli 4 , . ¢

.Students tended to demonstrate h1gher rates of success in mathematics .uv
‘courses conducted in Span1sh than in Eng]1sh = )

>3 » Y N . . .
. NP . y o

A
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Table°24. Wumber and percent of ‘students passing

teacher-made examinations in scignce.,

(Courses conducted in English)

LINEN

X
x 7 PmL 1980 % | SPRING 1981
) Number ¢ Percent 1. ﬁumber. * .Percent
Grade~ N Passing  Passing N Passing Pasgjng
% s 4. o em . . 8.% 4 50%
g 10 6 - 4 \*7 67% 8 5 63%
11 3 3 l00% 3 2 67%
_TOTAL .15 | il . 73% 19 . 11 58% .
¢ .
. o "
.The overall pass rate in fall was 73 percent.
.Th?govera11 pass Sate in sprifg was 58 percehtﬂf ‘
.The suctes§ rate was higher in fali. - ¢ ’ 3
. ista

"“The numbers of stzdents reported were very small,
result, a small.change in the Aumber of students passing’

" may appear as a large percentage difference. Therefore,"

the percentages of students passinq should be interpreted .

'with caution, ; . ) N

-46-
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Table 25. Mumber .and percent of students passing
teacher-made examinations in sciengé. ,
* ’ . K .
(Courses conducted in Spanish) ™
Ve t}‘.
FALL 1980 e SPRING 1981
~ ) .
o ’ . Number Percent cumbér Percent
“grade N . Passing Passing N assing Passing
g 13 - 11 .o8sy . a5 31, ¥ 69%
10. 15 12 80% 15 - 3l - 73%
11 13 1o~ 85% ~ 7. 6 - 86%
12« 5 4 5 co«006 6 - 4 67
“, - ~ °° ’ "‘_ T
TOTAL 46 39 85% . 73 Y . 7%
.The dvera]]'pass rate in fall was 85 percent, - - . //
.The overall pass rate in spring was 71 pe?cent. . P //
.The pass rate was generally hiéher in fall, ’ .
- s ’ . .
~ ..Students tended to achieve higher success rategin science -
courses conducted in Spanish than in English. ;,/
. - @ - . ~t
S 13 mn N ’ '
. = .t ¢
e ) v,“ .
b " WA ’
P ) .
o
' ) &
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Table 26. Number and percent of students passing
teacher-made examinations in social studies. .
g (Courses conducted in English)
7
FALL 1980 SPRING 1981
) , Number Percent Number Percent
Grade N Passing Passing ~ . N ‘Passing Passing d
9 19 8 4% .16 10 624
10 13 - 9 " 69% 11 - 8 73% -
A . ] L 4
L1 4 2 “ 50y 5 3 '60% .-
A 12 - 1 1 100% NO DATA /
' . »
T'§TALL\ 37 20 " 58 o320 21 T een
; N . 1 . . . 4-
" — K ,. - . — N
.The o;;ra]] pass rate jn'faf] was 54 percent. ) L
.The ‘overall pafs rate in spring was 66 percent. ° . . g ‘, >
H.The rates of ssing weré consistent1y higher in spring. ’
R .Relatively. few students were - reported as having taken social
. _studies classes in English. -
¢ ] Y / .
t {‘e . -
' L4
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. g @ ' 3 Table 27. Number and percent of students passing '
B Iy : —
he . - teacher-made examinations +in social studiesmj ‘
k ~a '@" * 4 " . . r’
L, 7 . (Courses conducted in Spanish) ~ ’
" ! ‘ )} S . / ) \'[_./
. £ & ¥ ) T. , . -
,\-“ . . . \ . FALL 1980 P ) ‘ SPRING~1981
_ \ . Number Percent - " Number Percent
, “ v Grade N Passing Passing [- N Passing Passing
P A} 9 45 B 78% 62 51 82%
\’ ’ . "'é . . .
o 10 2 29 69% 39 29 . HME
. ! ' . . - . ] P
NAWE 11 26 26 . -100% L A - -
- “ 12 16 1, 69 - 1 10 © ol%
".,‘ ¢ " < - ., - ‘ - '( 4
Lo COTOTAL 12977 1010 78y 146 - 112 Tex '
\. ' - : S _;
LY : " ) T, /
. R ’ 5]’he;overa11 pass rate in fa]l was 78 percent,
! SV ’ ‘ . . >
e . }Q.The-overall pass rate in spring was 76 percent. )
‘ e i ) - ’ " - ' :
s ‘ . . . - .
‘.'. ! " ‘ - i ’ ‘
L) . s’ " . - ® s o ¢ .
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Table 28.

. . /

-

b

Significance of the difference between attendance percentages

of program students and the attendance percentage of the school,

+*

-

Average School-Wide Attendance Percentage: 58.4%
o . Mean Standard Percentage " )
Grade N Percentage Deviation Difference t P
9 70 194 | 14.2 21,00 12.37 .00l
‘10 761 83.7 . - 113 5.3 17.49 .001
11 "2 " 93,1 6.5 3.7 34.60 001
12 19 9.6 5.0 ,35.2 30,69 .001
N ) . h

TOTAL 192 85,2 . 12.6 26.8 29.47 .001

.
-

>

.The overall attendance rate of program students (85.2 percent) -
exceeded ,the avefage school-wide rate (58.4 percent) by a-highly
statisticaiiy significant margin, 7 .

.The attendance rate in each qrade exceeds the school-wide rate
by a highly significant margin,

“Ypper grade students showed higher»attendance rates.
.Lower.grade students showed greater variabiiity in attendance.

Motivation for program participation appears to bé'high

»

8
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VII. CONCLUSIONS ANB RECOMMENDAEIONS

éoucn.ugious . o s
\ e

/ The qoa]s and objectives of Project Adelante have been rea11s-
ftﬁca11y set considerinq the degree to whjch they have been ach1eved 1n
/ 1ts f1rst year of operation.

and support1ve services to 225 Hispan1c students of 11m1ted English

prof1c1enqy from grades 9 to 12, cons1der1g§§the1n family socioeconomic
. i 23 . . :

- backgrounds, and their ethnocultura1, ]fnquistié, and academic character-

©

istics. . Primary mphaS1s has been placed on comp]etfon of courses re- .

L&
qu1ﬁed for high schoo] qraduat1on, to prepare students ﬁﬁqﬂpost

;}condary
E S LY
education and/or better poss1b111t1es for emp]pyment.».Tne progr .

4

phllosophy is of a transitional b114ngua11sm type, that 1s, students are
.. h ").agk
mainstreamed to English only c]asses asrsoon as po;s1b1e.ég

v 4

4
- The instructional offerings:appear to -be satisfactor
— ] .
general, and in E.S.L. and Spanish,

o

in particular. However, ‘whiie

t-area instryGtion, "

subjecff;atter, 1anguage deueiopment'thtouqh con

and coverage of native:cu]ture.‘ Such-planning and ‘subsequent imple-

mentation require organizational arrangements for supervision and

¥

training'of teachers. Personnel are highly compétent, motivated, and

h

1nte5ested in~the students they serve, However, program meeds and the

lack of peronnel’avai]able‘have resulted in the assignment of teaching
responsibilities to ?our teachers in areas outside their specialization,
This situation calls for a systematicdlly planned and imp1enented staff

development component.

The\program has provided b111nqua1 1nstruct1on@1




Pragram students demonstrated success in meeting the proqram S

obJect1ves for achievement in reading in English and Spani§h On“the

whole, students generally achieved rates of passing in their content-

area courses which exceeded 65 percent. The least consistent overall

A

“ passing rates wer?-schieved in mathematics. . lL
_ In the subject areas however; partiqularly in science and social
' ° ) studies, students experienced the greatest successes in the courses in
which Spanish was the medium of instruction. This pattern may be.dué to a
placement process which se]ected,differenf types of é;ﬁdents for participa;
tion in bilingual an&vmainsfream courses. » )
- As was discussed earlier, some‘sﬁﬁgenfs (particularly the United
’ States-born) have suffjcientnggills go participate in‘méinstreaﬁlclasses,
.fbut because of linguistic difficulties and their'[imﬁted cognitive
development are placed in remedial classes in which they may exberiencé
6n1y limited success. Other students (particularly the immigranté) have -
stronger 11nquist1c and cogn1t1ve skills in Spanish, and perform success-

fully jnﬁthe h1gher level courses taught in the native lanquage in yh]ch

v

they enroll.

. , . The différential rates of mastery initﬁe.conten;-aﬁEalcourses

taught in Engiish'and Spanish may also be exaggerated by'the sméll ;umbersu
- of students.who are reported as having taken coUrseg‘in the mainstream, A
Becatise of the limited pumberLGf students reported, a sh of relatively
few students may result iﬁ‘a large percentage difference-in the outcomes
N reported. As a result, these outéomes.must be interpretgﬁl&ith caution,

Nevertheless, it appears that mathematics is an area in which

students do experience some difficy]fy. This may reflect both weaknesses

.

p " | 52 64

e




.. : . N A i . » 3
<, .
. ° )

) in the development of basic skills and concepts; and/or a lack of appropriate:

-

instructional materia]s. ) o -

7

. - In the area of supportive services, efforts are being made to

A

1mprove this component further.' Stug—nts exhibit the need to%;e1ate to:

. bilingual guidance counselors within the program 1tse1f. “Materials

3 ~
~

developed or purchased a}e\found to be satisfactory, except, as discussed, s

-

5 5 in the subject of mathemat1cs. In this subject, the broad spectrum of
students’ aE‘H1ty requires a range of Spanish-language mathematics texts,

presently unava11ab1e. i syj

A3

In other areas of program 1mp1ementatiqn,.parenta1 involvement

.

in the school and program is increasing and encouragement of greater parent . ~

v -
" - . 7 participation is continuous. Studepts' enthusiasm, satisfaction, and

. . ¢
¢ achievement are all indicators of program success. ‘ -

Project Adelante is kept "healthy" by all these who are con-

tributing to its development. Movement in the direction signified by ) "

[ 4 N

. the program's title is evident. .

- .

IS

RECOMMENDATIONS ~ . : . .‘ . o

L

. . Given the constra1nts of - a program review consist1ng of four

ES

full day v1s1ts in which the school pr1nc1pa1, assistant pr1nc1pa1s,

v program director and staff, teachers, students, and parents,were inter-
viewed; three c]asses were observed; relevant documents and student .
achievement data weré analyzed and interpreted, the following retom-
mendations are made on the basis of professiona1 judgment as detecmin‘ﬂ

'by the progran evaluator in consu]tat{on with 0.E.E. staff.

{7\

1. Given the high level of development of the Spanish and Enqlish °

lanquage programs, attention should be focused on the other part of

- ERIC ' - -53- 65
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&

the- instructional component the.subject areas. A collaborative

process involvinq chainpersons, program director and teachers the
b

~advisory committee, and whatever outside resources are available N
should be undertaken to review, revise, and plan systematically'

-~ how Spanish and Enqlish arg to be used to teach content while
simultaneously deVelopinq bgth languaqes' o

--\\how advanced academic courses can be made available to bilinqual
students, not highly proficient in English, when btliggual per-
sonnel is not available/certified to teach those courses;

L]

.-= how the curricula tauqht are to be similar to and vary from
#  the &urricula taught in the mainstream~

-- how the student's native culture is covered by and related
to the broader social studies curriculum. A more thorough -
coverage of the Caribbean and Latin America may complement,
rather than substitute, what is presently ofFered in the study
of eastern ang western civilizations. .

The prosess of planning a comprehensive bilinqual instructional )
program and formulating implementation strategies must be preceded
] . .

by an assessment, of teachers' training aeeds and followed by in-

<4

-, F 4 .
sErvice'Craining workshops and college coursework. These work-

<

shops and coursgs should encompass the major areas of teachers'

e

professional de Topment needs related topbilingualism‘ ethnicitv,

cJass, and culture in education, .

»

- Planning and implementation of subJect area instruction and staff
development require a process of teacher observation and observer

feedback. This process should begconducted by the program f

administrators who are responsible for program implementation\
and outcomes. . ) tx .

At present, in New York City schools, only department chairpersons

- L

are authorized and have the responsibiTity to supervise teachers.
7 - 1

y Thus, the planning and implemeptation recommended for instruction

b .
54~ ,
66
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and staff deve]opment require either spec1a'1 arrangements ammhnm ﬂﬂm
.existing or-ganizationa] structure or a change. The‘mgr:am dnmtmrr
may wark in conjunction with the 'department chairperson im the -

observation ofﬂand feedback to teachers. A]temative];»/l,‘m PSS Ity }
of creating a b‘ﬂingua} education department or a *mini school™ may

7 - "
be considered, particularly if the program continues to expantl.

A11 possible resources available for counseling (persnnaﬂ, acatiemic,
occupational) should be ‘explored. Municipal, state, am;{ fatierallly”
funded service agencies as well as public and privatehcnﬂﬂege:sm”qy

‘t‘ae contacted Although these services are provided tn program
students, the demand for them is so great that contmunus exmmsnam

lin their provision is necessary.

. Given the .need for mathematics materia1s in Spanisﬁ, the program
should explore the‘availabﬂity of mathematics texts of variet
1eve.Ts'of complexity written‘ in Spanish. It is necessary that sudh .
texts be acquired in order-to avoid the need tu Tecture iin Spaniish

" while using texts.written in ’En'g‘]'ish This would seem 10 e dimutblly

mportant in 1ight of the di fficulties experienced by some mmm e

.

students in mathematics classes. ' . ,.

4
3

Given the more erratic success rates of students in m‘mstmamnmm—
area c1asses, it is recommended that the program staff exammfﬁhe

- id
characteristics of these students and the courses of Jinstructiion im

which thex’ are par‘tic?patin&g. . As these are mainstream tilasses, they
; ' . , .

may or may not addre’ss the particular Tinguistic ard cognitiwe mesits

of biHnguabstudents. Upon a"na1ys1s,~ it might be product‘”lwe far

program staff members to collaborate with mainstream Classmopm (~




Rt g

- teachers to disseminate or develop methods and materials, within the
= ‘.'_
existing course structures, to better meet the needs of those students.
7. It is recommended .that the program make an effort to‘obtain evaluation

] ' ' data as proposed on thé achievement of mainstream students in their

1

e ' ' ; \;) cqntent-area tlasses for comparison with the aCh1éiéT52t~2f bflinqual 4 ,

students in parallel courses tauqht in Span1sh CIf the comparison

'cannot be made because of the unavailability of uaiform exam1nat1ons,

- . N then the evaluation objective for the content. areas should be rev1sed*

. and other m;re appropriate objectives set,

< L 8. It Ais r;ported that parents are still intimidated by the school, It )

o is necessary to investigate furfher what factors lead parénts to « .
bfee] comfortaS]e communicating with séboo] ;taff. ;t is suggg§ted
| that similarity of laqguage and cu]td?al.background as well as

degree o% personalism in the nature of the relationship establighed — . .

-

“be explored as possible factors influencing the rate of parentaT_A

-

. participation. ’ . ) . "

1
4
=
@
PYs




